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Abstract 

This study aims to examine the application of critical thinking conducted by 

Indonesian EFL pre-service teachers in English instruction. This study focused on 

four pre-service teacher participants and used a qualitative approach, narrative 

research design with observation and interviews as data collection instruments. This 

study addresses to Bloom’s Taxonomy critical thinking framework. The result the 

application of critical thinking applied by pre-service teachers is at a low to moderate 

level. 
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1. Introduction 

Critical thinking is an essential skill 

that the students and teachers must be 

possessed in the 21th century. It means 

that teacher should possess not only 

pedagogical skill but also critical 

thinking skill (Petek & Bedir, 2018 cited 

in Ma & Luo (2020). The critical thinking 

skill will support students’ ability in 

looking inside a new problem and how 

to solve it and decide what they believe 

and do (Smogorzewska, 2014).  

A person's method of making 

rational judgements or judgments about 

something is known as critical thinking 

(Chikiwa & Schäfer, 2018). Someone 

who can think critically will constantly 

evaluate his thinking to ensure that he 

doesn't come to the wrong conclusion or 

solution. Critical thinking is the process 

by which a person makes decisions 

about the complicated issues that he or 

she is confronted with (Husna, 2020).  

Critical thinking skill in English 

language class has become the 

importance and inevitable skill since it 

promotes the development of students’ 

creativity in English class (DfE, 2013 

cited in Ma & Luo, 2020) which it 

consists of ability of using language for 

speaking and language productivity 

(Smogorzewska, 2014). The integration 

of critical thinking can help students 

and teachers to internalize English 

language acquisition (Liang & Fung, 

2021). One aspect of English acquisitions 

is reading skill requiring critical 

thinking skill to be integrated in the text 

that the students read (Heidari, 2020). 

Heidari (2020) reveals that the 

internalizing process requires critical 

thinking to bridge the students to the 
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background information from a text or 

passage and to help them to understand 

the real meaning of the passage. 

Moreover, Afshar & Rahimi ( 2014) 

explicate that critical thinking has a 

main role to develop speaking ability by 

giving the students a challenging task in 

conveying meaning so  students will 

have more opportunity to speak 

confidently. 

Teachers have important role to 

develop students’ critical thinking. They 

become a facilitator in integrating 

strategies to implement the critical 

thinking activity such as problem 

solving activity and undertake the 

group task (Fung, To, & Leung, 2016). 

Umar & Rathakrishnan (2012) also 

emphasizes the role of teachers in 

developing students’ critical thinking 

skill as the pedagogical facilitator for 

students and as a moderator who 

creates the good social environment in 

the classroom. 

The previous studies discussed the 

practise of professional teachers in 

developing their critical thinking 

conducted by Sheybani & Miri (2019). 

However, Liang & Fung (2021) explain 

that a scanty study investigates the 

application of critical thinking 

instruction in English class conducted 

by pre-service teachers. According to 

Kusaeri & Aditomo (2019) findings, pre-

service teachers instructors should pay 

greater attention to the relevance of 

critical thinking and the function of 

constructivism learning in building 

critical thinking abilities. Meanwhile, 

Zetriuslita, Ariawan, & Nufus (2016) 

published a study on students' critical 

thinking skills depending on their 

ability levels, which showed how 

students at each high, medium, and low 

ability level were able to answer the 

questions and how many indications 

were successfully answered. 21st-

century learning necessitates that pupils 

have 4C skills, prospective instructors 

must be able to think critically (Husna, 

2020). According to Susanti & Arista 

(2019) research on the degree of teacher 

knowledge of skills 4C, 19 percent had 

high abilities, 51 percent had moderate 

abilities, and 30 percent had low 

abilities. Therefore, this research is 

important to be undertaken to fill the 

gap and extend the existing literature. 

This study aims to investigate the 

application of critical thinking learning 

in English classrooms at  junior high 

school level. Research question of this 

study is “To what extent Indonesian EFL 

pre-service teachers apply critical 

thinking in English instruction?” 

 

2. Method 

This research uses qualitative 

method because the purpose of 

qualitative methods is to explore 

something more deeply. According to 

Creswell (2018) qualitative research is 

ideally suited to addressing a research 

issue where the variables are unknown 

and need to be explored. This study uses 

a narrative research design because the 

researcher wants to explain and retell 

the experience of the participants. Data 

collection in this study uses video 

observation and online interview. 

Creswell (2018) argued that the method 

of collecting open-ended, firsthand 
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knowledge by observing people and 

locations at a study site is known as 

observation, during a qualitative 

interview, researchers ask one or more 

participants general, open-ended 

questions and record their responses.  

The participants of this study 

consist of four pre-service teachers of 

a private university in West Jakarta, 

Indonesia. The four participants are 

eight semester students. 

 

3. Finding 

After conducting research on the 

Four Pre-service Teachers’ and 

collecting data from the participants 

using video observations and online 

interviews. 

Table 3. Teacher Identity 

No Pre-Service Teachers’ Name Class 

1 Nur (T1) 9 Grade 

2 Zahra (T2) 7 Grade 

3 Suci (T3) 8 Grade 

4 Dilla (T4) 8 Grade 

To find out the extent to which pre-

service teachers apply critical thinking 

skills in EFL, and how they apply it in 

the classroom, the following data are 

presented from the participants: 

a. Remembering 

All participants apply the level of 

remembering in their class, the 

following data can be presented: 

1) T1 

In conducting observation, the 

researchers found that the first 

participant Ms. Nur (T1) applies two 

indicators in the remembering level, 

namely recognition and recall of fact. T1 

asks and asks students to remember 

information and facts from events that 

students have passed. From the 

beginning, T1 learning has stimulated 

students to remember facts and 

information. T1 asks students "What is 

pronunciation in Bahasa?” “What is 

vowel?” and ask students to remember a 

thing “Remember what are the example of 

long vowel sound?” In the interview T1 

also said that he once asked students 

what activities were tiring for them 

“Meminta siswa untuk mengingat 

mengenai aktivitas-aktivitas apa yang 

melelahkan” 

2) T2 

T2 also applies the two indicators 

contained in remembering. In the 

observation video T2 asks students to 

remember a fact. At the beginning of the 

lesson she asked the students about 

what material they learned last week 

“Wednesday what you learn?” These 

questions are asked to train students' 

memory and know a fact, examples of 

other questions are “kemaren UTS Bahasa 

Inggris nya susah atau gampang?” “Nurse 

apa tadi panca. What is nurse in Indonesia? 

Tadi dikasih tau tu sama Eva”. In addition, 

participants also asked students for 

information in the form of “Jawabnnya 

apa if I ask you how are you”. T2 displays 

a picture in PPT, then she asks the 

students “What picture is that pekerjaan 

apa, number one pekerjaan apakah ini? 

menulis di papan tulis itu pekerjaannya 

apa?”. 

3) T3 

The third participant applies both 

indicators in remembering. At the 

beginning of the lesson, she 
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immediately asked the students in the 

form of “Oke are you remember our lesson 

last week”. T2 asks students to recall “Do 

you still remember about our vocabulary last 

week?” “What the meaning about the 

declining invitation tadi apa artinya”.  

Then T2 also asked students to provide 

an information “So what is obligation”. 

4) T4 

The fourth participant applies 

remembering to the recall indicator. Can 

be proven by findings in observation. At 

the beginning of learning T4 directly ask 

questions to students " I want to ask you 

kemarin kita belajar apa?” Even in 

interviews he said, he once asked 

students to recall what she had 

explained “misalnya ketika saya sehabis 

menjelaskan materi saya akan bertanya 

kepada siswa “apa contoh kalimat 

invitation?”. 

b. Understanding 

In the level of understanding only 

three participants who apply in 

learning. 

1) T1 

Understanding which is applied by 

T2 is asking students to re-explain the 

material that has been delivered. She 

also confirmed this in the interview that 

she asked students to explain again in 

order to find out whether the student 

understood and could conclude the 

main points or important points. 

“meminta siswa untuk menjelaskan kembali 

materi yang telah saya sampaikan”. 

2) T2 

The second participant in the study 

displays a picture in the PPT. Then T2 

asked the students to look at the picture 

carefully. Then from the picture she 

asked the students “who is this in family 

members?” “and this one olahraga apa 

ini?”. “Kita hari ini akan belajar tentang job 

or occupation, itu artinya apa ya dalam 

Bahasa Indonesia ya. Itu bisa di liat ya 

dibagian 2a A sampai H, itu nama-nama apa 

ya kira-kira”, 

3) T4 

During the interview T4 explained 

that she once asked students to conclude 

something. “Meminta siswa untuk 

menyimpulkan sesuatu dari sebuah teks 

yang saya berikan”. 

c. Applying 

At the level of applying only two 

participants apply in learning, which are 

as follows: 

1) T1 

At the time of the interview T4 

stated that she once asked students to 

analyze the use of modals. The aim is to 

find out if the student understands the 

material and can he apply it “Saya 

meminta siswa untuk membuat kalimat 

berisi pertanyaan untuk teman-temannya.” 

2) T4 

In the observation video, the 

researcher found that T4 applied level 

applying. When participant learning 

explains the use of modals. Participants 

asked one of the students to make use of 

modals should and shouldn't in a 

sentence "Disini ada dua contoh 

penggunaan should and shouldn’t. nayla 

bisa tolong sebutkan penggunaannya dalam 

kalimat”.  

d. Analyzing 

Based on the results of observations 

and interviews, only two participants 

applied the analyzing level in learning. 

1) T1 
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At the time of the interview T1 

stated that she had asked students to 

analyze something. “saya meminta siswa 

untuk menganalisa alasan mengapa mereka 

tidak bisa tidur ketika malam hari”.  

2) T2 

In my observation, I found that the 

participants applied the use of 

analyzing in the classroom. T4 displays 

a lot of pictures and she asks the 

students what the picture is. “Nomor satu 

kira-kira gambar apa ya. Profesi apa. 

Pekerjaan apa itu” From these questions 

the teacher implicitly asks students to 

analyze what the picture is. 

e. Creating 

Based on the results of observations 

and interviews that the author got, there 

were three participants who applied the 

creating level in the classroom during 

learning. 

1) T1 

T1 applies the level of creating, 

namely by asking students to form a 

sentence from several random words. 

“saya pernah meminta mereka 

menggabungkan kata-kata yang masih acak 

menjadi kalimat yang sempurna”. 

2) T3 

In the observation video I found 

that the participants applied the creating 

level to the students. T3 asks students to 

make their own sentences according to 

the material they have learned. “Make a 

your own about positive sentence” 

3) T4 

In the observation video writer 

found that the participants applied the 

creating level to the students. T4 asks 

students to make examples using their 

own words. “Oke now, create your own 

examples.” and at the time of the 

interview, the writer asked whether the 

participants applied the creating level 

during the lesson. Participants 

answered yes ever by asking students to 

form new things. “saya pernah meminta 

siswa menggabungkan elemen untuk 

membentuk hal baru seperti membuat 

contoh kalimat invitation selain yang saya 

berikan sebagai contoh”. 

f. Evaluating 

Based on the results of observations 

and interviews, none of the participants 

applied that level. 

 

4. Discussion 

From the findings obtained in the 

study that it can be said that the results 

of the application of critical thinking 

applied by pre-service teachers are at a 

low to moderate level. 

Iranian researchers found that in all 

grades lower-order cognitive skills were 

more prevalent than higher-order ones. 

The study was conducted by Riazi 

(2014) using Bloom's Taxonomy of 

learning objectives. It also found that the 

pre-university textbook used some 

degrees of high-order learning objective. 

Sidek (2010) looked at how the 

Malaysian EFL secondary curriculum 

mirrored different approaches to second 

language reading instruction. The 

Malaysian EFL secondary curriculum as 

well as the EFL secondary textbook were 

examined, with a particular focus on the 

reading questions. The findings of the 

study, reading questions and tasks are 

largely meant to create high cognitive 

demands on students, but there appears 

to be a strong emphasis on reading 
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questions and tasks that require 

students to analyze text content. Other 

high-level cognitive reading questions 

and exercises were included in the 

curriculum, although only in modest 

amounts. 

5. Conclusion 

It can be concluded that, the first 

participant (T1) applied the levels of 

remembering, understanding, applying, 

and analyzing. The second participant 

(T2) applied the levels of remembering, 

understanding, and analyzing. The 

third participant (T3) only applies 

remembering and analyzing. While the 

last participant (T4) only did not apply 

the level of evaluating. So the pre-

service teachers' have applied critical 

thinking skills at the low to moderate 

stage. 
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